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... theheedlessecklessnessr hopelessonfusionor
complacentepetitionof 'truths'which havebecome
trivial and empty -seemsto me among the
outstandingcharacteristicsof our time. What |
proposethereforejs very simple:it is nothingmore
than to think what we are doing.

Hannah Arendt (1958:5)

Thereis a widespreacsenseamongmanywho work in AustraliaOsniversitiesthatthey
arenot working aswell asthey might. Thereis muchlessconsensusbouthow to best

describe, or explain this pervasive malaise.

Therecanbelittle doubtthata major, perhapghe mostsignificantdefining featureof the
history of AustraliaOsiniversitiessince1945hasbeenthe transformatiorof what once
wereinstitutionsoffering tertiary educationto a minority of the population-mostly elite
males-into masseducationnstitutionsoffering anunprecedentedariety anddiversity of
undergraduatand postgraduat@ducationto a very large numberof people.In sucha
contextthe temptationto tell a story of Odecline@collapse®; Oruin®f the real or
traditionaluniversityor to blamecertainexternalagentdike governmentsideologiedike
economidiberalismor evenmarvelouslyemptysignifierslike @lobalisation®asproved
irresistiblefor somecommentatorsl do not believethatthe problemis thatuniversities

havesomehowstoppedeingOrealiniversitiesQuist like the oneswe hadalong time ago

' This paperbeganlife asa paperto the Associationfor the Public University, on The Politicisation of
Research, 27 April 2007 held at the University of Melbourne.



whenpeopleof my agewere university studentsl am not aboutto rehearse story of
decline.

This is preciselywhat academicdike Tony Coady(2000) and RaimondGaita (1999)
have done with a narrative about what Oreal@niversitiesusedto be like, so as to
characterisghe currentcrisis. This argumentis designedtio suggesthat many of our
universities-like the one | work in- are not Oreal@niversities.This partly involves
pointingto the absencef disciplines-like philosophy-the presencef which they claim
definesthe real university. On their accountuniversitiesthat are vocationally oriented
haveno placefor thesedisciplinesandthereforearenOOreal(niversities Indeedsome
colleaguesof mine with impeccableleft credentialswill insist that universitieswith
vocationalschoolslike law, medicine,nursing,engineeringmedicine,accountancyand
soforth canneverberealuniversitiesandthatthesedisciplinesoughtbe transferredn to
TAFE colleges.n partthis argumentepend®n a story aboutthe Ogooald days@hen
largenumbersof well-educated/oungstudentslectedto study philosophyand English

literature out of love of knowledge.

In this antipodeanstory aboutthe deathof the Newmanesqueiniversity (Newman
1873/1960)the ODawkinsfevolutionGpparentlyled to universitiesbeing swampecby
increasingly less able and under-motivatedstudentsdemandingmore and more
vocationalsubjects,while governmentgnstituted more regulatory surveillance,cur
fundingandtheninsistedon universitiesbecomingOenterprisgniversitiesOUniversities
haverespondedy teachingDhamburger-ologp&Oreagstateheoryandpractice@ndno
onenow bothersto study philosophyor history (Gaita1999). Thesewriters assumehat
highereducationis not for everyoneandthat modernuniversitiesare renegingon the
elitism that is saidto characterizeany OrealniversityOLeys (1999:44)eg, offers an
unabashedly elitist defence of the OrealO university:

Universityis elitist by very definition. In hislittle treatise On Education, Bertrand

Russellobserved:OUniversityeducationshould be regardedas a privilege for

specialabilityOE love is not democratic,beautyis not democratic;truth is not

democratic; genius is not democraticO.



The ethical basisfor this proposition,ie., the good sucha propositionmight serve, is
nowhere elucidated. That is a sobering failure.

Thefavoredculprit in the narrativesof declinehastypically beengovernmentbeginning
with the Hawke-Keatinggovernmentand Minister JohnDawkins (ca 1987-88). More
recentlythe policies of the Howard governmentand ministersKkemp and Nelsonhave
provided a convenient explanation for the present state of crisis/malaise.

Therecanbelittle doubtthatnationalpolicy hascreatedstresseandstrains,especiallyin
gettingthe balanceright betweenfunding resourcesand studentnumbers. Yet asCain
and Hewitt (2004) arguedin a casestudy of somemismanagemenor worse at the
University of Melbourne, a combination of managerialisthubris, cupidity and
incompetenceandanacademiculturethathasbecomeboth supineanddefensivemay

better explain what has gone wrong in our universities.

In an earlierpaper(2002)| arguedthatthe narrativeof the declineor deathof the real
university is problematic on several grounds. The story involves a serious
misunderstandingr misreadingof the canonicalOideaf the university@romotedeg.,by

CardinalJohnNewman.Secondlythe narrativemisrepresentshe actual characterof

Australianuniversitiesprior to the 1960s.Fromtheir origins Australianuniversitieshave
alwaysbeenintenselyvocationalplaces. Australianuniversitiesfrom the outsetwere
designedo educatemiddle-classmenfor the Ooldprofessions(@., medicine,law, and
engineering. Finally the conservativedefenceof Othédeaof the university(hasproved
to beoneof severabbstaclestandingn the way of Australianuniversitiesrising to meet
the challenge of becoming a genuinely valuable public institution.

Not the leastof the problemswith the conservativeattemptto keepalive an elitist
conceptionof real universitiesis its ethicalandintellectualfailure to defendthe elitism
which informsit. Theseconds its simpleirrelevancen the faceof whathashappened.
Worrying aboutthe declineor deathof the old orderhasoffereda large numberof my
colleagueghe opportunityto avoid doingthe hardthing ie., thinking whatwe do soasto

rise to the challenge of being a public university open to very large numbers of people.



Over the last two decadesAustraliahasestablishedh massuniversity system.Yet we
have not had a robust debateabouthow to do higher educationin an era of mass
universities.Too manyaspect®of the old culturehavefailed to embracehe challengeof
thisfact. Therehavebeenintellectualfailures.Insistingaswriters Gaita,CoadyandLeys
do, on afalsebinary betweerthe Omerelpractical@nd Othevocational®@n the onehand,
and the exaltedand transcendentjualities of a traditional Oliberal@ducationin the
disciplineson the other,is no way to promotethe debatewve needto haveabouthow that
public universitysystemis bestto developthe practiceof highereducationSucha public
spacemight e.g.,be committedto giving everycitizenaccesdo a university education,
anddoing so asMarthaNussbaun{1999) hasarguedso eloquentlybecausave wantto

cultivate humanity and secure some basic human Aghts.

Finally andto cometo the point of this paper thereis theideathatin our time academic
researchis being forced to adopta supine,narrow-mindedresearchagenda,or that
university researchitself is being subjectedto the exerciseof illegitimate political
interferencepower thwarting, denying,or subvertingour academidreedomby actsof
censorshipr repression. Now clearlythereareproblemsasgovernmentseekto make
academicresearchmore responsiveand accountable Thereis striking evidenceof
political interferenceby former Minister Nelsonin ARC Discovery grant approval
processeseveralyearsago. The currentMinister Julie Bishop seemsto believethat
marketor commercialcriteriaaloneoughtto be appliedto judgethe value of university
researchThereare problemswhencorporatesponsorshigike ColgateOiindinga Chair
in indigenousoral healthsetsloos a possibility of a conflict of interestbetweerthe value
of independentesearchand the needsof the sponsor.There are problemswhen the
Australia-AmericaAssociationfundsa Centerof AmericanStudiesat SydneyUniversity
on the provisothatit not generatecriticism of Americanforeignpolicy. Universitiesare
beingsuckerednto buyinginto a spectaculamstanceof mad/badoolicy-makinglike the
ResearclQuality Framework(RQF) aidedandabettedoy snake-oilmerchantoffering to

measuréreseardajualityO. And thereis plenty of evidencehatthe Howardgovernment

2 There are, as Martha Nussbaum (1999) suggests, some compelling arguments in favor of
treating higher education as something all Australians should be encouraged to make use of.
How paradoxical is it that contemporary conservatives have failed to grasp the truly



like its predecessorgoing backat leastto the early 1950shasbeentrying to construct
national researchpriorities and establishtighter policy frameworksand increased
accountability.

Yet treatingthis asevidenceof the needto keepOpoliticsBut of the practiceof research
seemsto me to be missing entirely the point. One consequencef adoptingsucha

positionis thatit will consolidatesometendencieslreadyon displayin contemporary
social sciencedo addto what Frank Furedi (2005) arguedrecentlyis a public culture

afraid of politics®

In this paperl addressomesimplebut tricky questionsAre governmentshe sourceof
the chief threatsto whatevermattersaboutgood researchor are we our own worst
enemies?s Oacademiteedom@t stake,andwhat doesthis ideaof academidreedom
referto? Whatoughtthe relationbetweenpolitics andresearchHook like? Whatis good
researchandwhatis badresearclanddoespolitics haveanythingto do with it? How
canwe move pastthe choiceSusanHaack(1998;2007)suggesteds the modernchoice
facing too many academics between engaging in Ofake inquiryO or Osham inquiryO?

My answerto all of thesequestionsis that we need more and better Opolitics@
universitiesanda moreurgentandsharpersenseof the kinds of politics thatuniversities
aspublic spacegproperlymight seekto practice,namelysomethingwve might call public
scholarship.l shouldnot haveto add, but will, that my use of Opolitics@erehhasa
normativeandevena classicalprovenanceandis not aboutconventionatonnotation®f

OpartisanO or Oleft/rightO politics.

progressive character of the commitment to higher education found in that Hellenistic
philosophical tradition they claim to represent into our own time.

3 This fear of politics is signified by increasing and widespread cynicism about politics and
politicians, and by a pervasive sense that politics and policy does not matter any more. We
have political leaders and whole parties parading the absence of policy as a good thing.
There s no longer any strong sense that there ought to be a distinction between a Oleftd
committed to change and a OrightOcommitted to conserving the past. The political
apparatus that has given itself over to the language of managerialism producing a debased,
meaningless and dishonest vocabulary. Don Watson (2003; 2005) has memorably drawn
our attention to the decay of Opublic languageO, the tyranny of the mindless PowerPoint and
the rise of what he calls Oweasel wordsO whose point is to anaesthetize: who can possibly
disagree with Ostrong communities® or Obuilding trust® or Osocial inclusion®?



In onesensewe canagreewith SharonAndrews(2007)whenshesaysthatthe story of
academidreedomis not all that edifying: Hasit not long servedasa cup of HorlickOs
helping us sleepwell at night? As myth it hashelpedconsolidatea culture of petty
whingeingany time governmentsvant us to do Othis@r Othat@hile helpingto repress
the kind of discussionve might be havingaboutthe kinds of public scholarshipwhich

more of us ought to be engaging in, and why.

If we areto believesomepublicintellectualsandacademiccommentatorsve faceanew,
or renewedthreatfrom governmentsnvho are out to subornor abrogatethe role of
universitiesasspace®f free,disintereste@ndcritical inquiry. | disagree.The problem
is not a politicisationof researclenforcedoy thuggishor philistine governmentsit is not
aboutan all-out assaulton our autonomyor academicfreedomby OvelvefascistsO.
Academicfreedomproperlyunderstooentailslessworrying aboutbeingprotectedrom
governmentregulation,surveillanceand censorshippdiousthoughthat be whenit is
done,andinsteadrising to the challengeof engagingresponsiblyin severalvital tasks
which define what it means to be a public university, namely public scholarship.

| maketwo pointshere. Firstly we needto stoplooking for someexternalenemylike the
Howardgovernmenor the Obadjuys@vho fill up the Oneo-cortBink tanksto blamefor
our currentplight. Theyhavedonea few badthings,butwe havedonemorebadthings
both by way of thingsdoneandthingsleft undoneandunspoken.As a startlet us avoid
nostalgiafor a Opastve havelosOtl donOthink therewas a time when AustraliaOs
universitiesengagedn purescholarshipor pureresearchnor do | regretthatthis wasthe
case. | do not think therewas a time when large numbersof Australianuniversity
academicspursued public researchor scholarshipin a courageousfashion that
forthrightly challengedhe mythsor complacencie®f their social, political or cultural

milieu.

| doregretfar morethe factin termsof the actuallived experienceof the micro-politics

of theseinstitutionsour universitieshave beenswampsof inertia, smugnessnd self-



congratulatorymiddle-classand genderedorejudiceand privilege, devotedfor the most
partto the reproductionof that privilege. Suchpolitics asoccasionallyeruptarelargely
characterisedy aferocity only possible-asonewit onceputit- because¢he stakesareso
small. As anotherput it, they are placeswhich encouragedthepolitics of the minor
niggleOThey remainplaceswherethe only thing likely to rouseacademicgo life is a
threat to redistribute office spaces or to raise the cost of on-campus parking fees.

Theyareplaceseg.,wherea politics of misogynystill festerson. Latein 2006at RMIT
University Judith Bessant colleagueandfriend, authoreda paperdrawing attentionto
the way the universityOsesearctgovernanceand the professoriateat RMIT remained
redoubtablymasculineThis pointwasthenraisedin our Schoolexecutive(consistingof
two womenanda dozenmen)andrecallthatthis is a socialscienceSchoolwherehalf the
staff arewomen:in respons@ne of the (male) professorssaid,and| quote,OldonOsee
whatthe problemisO. AustraliaOsniversitieshavelong beenplaceswheremasculine
privilege andhabitsof mind havebeentirelesslypromotedandreproducedTheyremain
in spiteof somesignalaccomplishmenteverthelastfew decadesplaceswhich areoften

not kind to women nor places which enable lots of women to flourish.

Neo-conslike Donnelly, McGuinnessWindschuttle(etc) like to tell storiesabouthow

modernuniversitieshavebeen@umbeddownOor corruptedbecausehey aredominated
variously by Maoists, Marxists or post-modernistavho have white-antedWestern
civilisation and core valueslike truth-seeking,objectivity (etc), in favour either of

politicisedagenda%r a disdainfor ethicalcommitmentsor pursuitof truth. Thisis not

true, or not true enoughto worry about. Thereare moreimportantthingsfor usto be
thinking about.

Universities as a Public Space
Theuniversityremainsn spiteof everythingdoneto it by thosewithout andthosewithin

public spaces.They remainpublic spacesvenif sometimeghat Opublicness€¥ragile,

or underassauliasmuchfrom our own cowardiceandour willingnessto engagan what



SusanHaack (1998; 2007) calls Oshaménd Ofake@esearchas from the assaultsof

barbarians, managers and bean-counters.

Universitiesarea centralfeatureof the public space®f any civil society.Whatdoesthis
mean? AustraliaOsiniversitiesare public institutionsfirstly in the very limited sense
affirmed by one Senate inquiry whenit pointedto the way AustraliaOsniversitieshad
their historicalbasisin the public sector,establishedy stateor Commonwealtrstatue,
historically and currentlyin receiptof public funds,which formedthe single sourceof
financial supportfor the institutions. Yet thereis moreto the statusof universitiesas
public institutionsthantheir relianceon public funding? As CainandHewitt (2004:23)
putit, from thetime of their inceptionuniversitieswereunderstoodo existto Oenriclthe
common goodO.Considine and Marginson (2000:245-6) spell out some of the

implications of the public status of universities when they observe

They are expectedto be accessibleto generaluse, to serve broad based
communitieson an equitablebasis,to conducttheir own affairs accordingto
principles of accountability,opennessand transparencyandin the caseof the
universities, to contribute to national policy objectives.

It might be insistedthat eventhis doesnot quite catchthe radicalimplicationsof KantOs
little understoodiccountof the natureof the publicandhow his accountof theideaof the

public might re-animate the practices of people working in todayOs universities.

In his remarkableshort essay,OWhais Enlightenment?®ant (1996: 12-21) outlined
somethingof the essentialintellectual and practical dispositionthat constitutethe
commitmentto reasomasa public activity. In hisaccountof the public practicesessential

to a public sphereKant offers todayOsuniversity teachersa prolegomenato the

* My disagreementvith thosewho fuss aboutan all out assaulton Oacademiteedom@nd my senseof
whatthe real problemlooks like, is revealedalbeitcryptically, in the Oanswerdd ratherthe responses got
to a questionl put to ProfessoiMargaretGardinerour new Vice Chancellorjust on two yearsago.At a
public forum | askedherto sayin whatwayssheunderstoodRMIT University to be a public university:|

addedthat | did not want an answercouchedin termsof funding or income source.Shehad no answer.
What botheredme evenmore wasthe silenceon the part of the large audienceof colleaguesat this point,
andevenmoresolater,whenl wassubjectedo covertwhispersof congratulationsAs onepersornwho had
beenan seniormanagemt RMIT saidto me sotto voce, OWelldone!l think they weregreatquestionsE |

wish | had said that!® | replied, OSo do 10.



reconstitutionof a pedagogyanda cultureappropriateo a modernuniversity. For what
Habermasrefersto as Othecategoryof publicityO Kant transformsinto the central
defining basisfor distinguishingbetweenOprivatespace@nd OpublicspaceOThat
distinction restson the ideathat Opublic-ness€distainsa non-authoritariarspacein
which permanentonversatiorcan proceed.Kant saysthat a churchwherethe priest
outlinesa dogmatictruth to anaudienceof onethousandoeopleis not a public spacebut
a private space.This poorly understoodcornerstoneof KantOsantifoundationalist
critique of reasonpointsus backto the coreideaof rationality. By this we understand
thoseengagementm publicly testableintellectualpracticesthat addressognitive and
ethicalquestions. Kant after all merelywantedto identify thosepracticesof rationality
that might inform answerdo the two greatessentiallypracticalquestions whatis the
good?andhow shouldwe leada goodlife? Universitiesarenot spacego be keptfree of
political thinking: aspublic spaceghey valuably constitutea core capacityenablingthe
possibility of public life andthe practiceof political thought.Our capacityto engagen

public scholarship is crucial to these possibilities.

OPoliticsf the sensel am usingthis word, beginswith a regardfor and a respectfor
differenceanddissentasmuchasfor the possibilitiesof reasoningogetherto establish
what we donOknow, and what we might do to fix that inexhaustiblecapacity for
ignorance.Politics also namesthe positive value of addressinghe central practical
guestionat a communallevel, namelywhat arethe goodsthat makea life worth living
and how might we work together to live the good life?

Thefirst taskis to take seriouslythe politics of inquiry orientedto truth. To do this we
needto engagein a conversationabout what constitutesrationality. This is to be
understoodn preciselythosetermsAlasdairMacintyre suggestsvhenhe identifiesthe
specialresponsibilityuniversitieswhenthey areworking well, areuniquelyplacedto do.
Maclintyre (1990: 222) says what | mean really well:

Whenit is demandeddf a universitycommunitythatit justify itself by specifying

whatits peculiarandessentiafunctionis, thatfunctionwhichif it werenotto exist,




no otherinstitution could dischargethe responsef that communityoughtto be
that universitiesare placeswhere conceptionsof, and standards of rational
Jjustification are elaboratedput to work in the detailedpracticesof enquiry,and
themselvesationally evaluatedsothatonly from a universitycanthe wider society
learn how to conductits own debatestheoreticalor practicalin a rationally
defensible way.

Whensucha capacity-understoodasa constantprocessof renewalof the capacityfor
thoughtfulnessis nourishedand sustainednside the spaceswhich a university makes
possible thenthe membersof a societyenjoyingthis kind of university canengagen
that distinctive kind of reflexive practicethat marksout public scholarship. Thatis we
can work out as Hansen (1993: 2) puts it:
E howbest to understandhe waysa societyrepresentgself asa unity, acoherent
social spacerenderedntelligible by meansof distinctionsbetweenthe real and
imaginary, the true and the untrue, the good and the bad. Only when such
distinctionsare deeplyembeddedn the processe®y which individual and social
identitiesareformedis it thenpossibleto dealwith the Oreal®orld asan array of
particular social facts and institutions such as the state or the economy.

Thatis to saya universityrevealswhatit meango think enablingall of usto think about
how:
E our mentallife relatesto our socialexistenceandwhetherit is possible or even
desirablefor thoughtto play the age-oldrole laid out for it, thatis, to prescribe
standards for a truly human life (Hansen 1993: 3)

In effectuniversitiesoughtto enablepeopleto beginto seewhy Othinkingvhatwe do is
the hardestthing weOllever haveto doQ(Arendt: 1958): putting into practicewhat we
think is almost as difficult but universities may be less able to help out on that task.

Thesecondhing we needto dois to engagean preservinghe capacityof languageo tell
the truth by engagingin this practiceourselves.In his greatessay,OPoliticsand the

EnglishLanguage@GeorgeOrwell talked aboutthe political role playedby languagen
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establishingthe fundamentalconditionsof trust and truth. Orwell held that truth in
languageuseestablishedhe very conditionsof trustandunderstandindpetweenpeople,
qualitiesfundamentato the quality of peopleOléves andrelationshipsandto the OhealthO
of anycivil society(SeeShapin1996for anelucidationof the etymologicallinks between
Otruth® and OtrustO).

This involvesa relentlessprojectof holding ourselvesandthe new breedof university
managersccountabldor what we/theysayandfor resistingthe steadyrise andrise of
managerialisianguagecategoriesand habits of thoughtinside our own deliberative
institutionsand practices.I suspecti am not alonein going into numerousuniversity
committeeswvherethe languageusedlooks more and more like the languageof public
relations,or where the kinds of evidenceusedand the analysisdeployedto justify
exercisesn policy-making,would not be acceptedf offeredup by a studentin a first

year research essay.

The third thing we needto do is to be more reflexive in the tough way that Pierre
Bourdieu(1994;1996)suggestedndlook hardat someof our own practicesand habits

of mind.

Reflexivity of coursecan be both vacuousand an excusefor being simply 'self-
referential' as in so much 'post-modernist'vapour-mongeringor New Age-ist
preoccupationsvith OselfOWhat makesBourdieu'scall for greaterreflexivity worth
heedingis not only its unsparingcharacterjt is more significantly meantto bolsterthe
possibilitiesof sustaininga rational practiceof inquiry. Bourdieuinsistson the idea of
reflexivity as (i) a requirement of and form of sociological work, dependent (ii) on a

theory of intellectuals as the wielders of a dominated form of domination.

Thereare, saysBourdieu,threewayswe may not 'getit' by avoidingthe challengeof
reflexivity. The socialco-ordinate®f class,genderandethnicity may well helpto blur
our senseof self and help closedown reflection on why we think what we think. The

secondproblemlies in the inability to understandow the positionwe occupywithin a
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given ie., objectiveacademicor disciplinary field may affect out thinking especially
given the way the micro discipline areamay also be being shapedby the larger
dispositionsof social power, like the way a given marketbasedpracticeto do with

researchinvestmentmay impinge on our scientific work. Social scientistse.g., are
alwayssituatednear'the dominatedfield of power'andaretherefore'underthe sway of

the forces of attraction and repulsion that bear on all, symbolic producers'.

The final problem, and this is Bourdieu's most insistent emphasisis the very
intellectualistbiasitself which seducesisinto treatingthe world, asManentsuggestsas
aspectacle wherewe are simply a spectator. This e.g. may encourageus to treatthe
world as'a spacefull of significationsto beinterpretedratherthanasconcreteproblems
to be solvedpractically'. This is a problembecauset may leadusto entirely missthe
defining features of a given field of practice. As Bourdieu (1994:38) put it:
Whenevemve fail to subjectto systematicritique the presuppositiongnscribedin
the fact of thinking the world, of retiring from the world, andfrom actionin the
world in orderto think thataction,we risk collapsingpracticallogic into theoretical

logic.

The only antidoteto this is to subjectall of our scholarshipor inquiry to persistentand
relentlesscritique. We shoulddo this he sayswhetherwe are using questionnaires,
statisticaltechniquesFoucauldiangenealogy,double blind clinical trials, Bayesian
analysis codingtechniquesethno-methodologpr E. Reflexivity meansandrequiresa
'systematicsociologicalcritique’ of thesetechniquesand assumptionsThis is not then
somethingoestdoneby thinking about'theegoat work' ontheresearchasGarfinkeland
Giddensseemdo imply renderingreflexivity anego-logicalprocessRatherit requiresa
rigorouspracticeof inquiry that makesthe fundamentakhapingof thoughtitself asa
socialactivity shapedoy factorsexternalto our self including boththe consciousaswell

as the unconscious aspects, into its central object of research and thought.

The essentiaproblemis whetherwe are preparedo upholdandgive life to the ideaof
universitiesas public placeswhere we are committedto public scholarshipboth as
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teachersind aswriters andresearchersiVhile thereare somethingswe canin a sense
take pridein, like the way a numberof our historianshaveengagedecentlyin a truly
important debateabout memory and the moral and political legitimacy of white
Australianhistory, we havealsothingsto hangour headin shameabout® We are,as|
wantto arguetoday our own worst enemieswe areresponsiblgor someof the worst
atrocitiesagainstgoodresearch.We do not do enoughof the thing Arendt (1958) said
was the single hardest thing we can ever do: think what we do.

We havenot beenresponsibleor courageoustewardsn regardto giving life to those
ideasaboutwhatuniversitiesandthe practiceof free,courageousscholarshipinquiry or
researctshouldlook like: we havenot lived up aswell aswe might havedone;we have
beenresponsiblgor certainbad habitsof mind which havehad bad effectsinside the

universities and outside.

And sol amnotto be misunderstoodhis is not a role or responsibilityvitiated or over-
ridden by contemporaryexpectationsaboutthe contributionsa university makesto
preparingpeopleto work asdoctors,socialworkers,nursesor managers.Thatis, there
areno goodin-principle reasondor thinking thatenablingpeopleto be gooddoctors,IT
engineeror nursesn any way requires that that they not also be expected and equipped
to think what they do. Equallytheworstpossibility,namelythatour universitiesmay not
equipstudentdo be gooddoctors,socialworkersor nursesor enablethemto think what
theydo, is not precludedsimply becausave expectthisto happenedsit werenaturally
or automatically. For both of thesethingsto happenwe needuniversityteachersvho
themselvesireableto think whattheydo andareableto think whatin particulartheycan
or mustdo as teachers to constructthe possibility thatthe activitiesthey requireof their
studentswill leadto gooddoctors,nursesor IT engineersvho canalsothink whatthey
do. Theway the nostalgicdefendersof the Oideaf the university(readmyth of the
Oonceponatime we hadOrealiniversitiesGtoryline) claim this ideahasbeensubverted

by the requiremento be vocational,relieson clichedthinking donein termsof simple

® See for example S. Macintyre & A. Clark, 2004¢ History Wars, Melbourne University Press,
Melbourne; R. Manne (ed) 200Bitewash: On Keith Windschuttle’s Fabrication of Aboriginal History,
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binaries and points again to the persistentneedto think what we do. Thinking
characterised by a dependence on nostalgia or binaries is not thinking.

It alsomeangayingmoreattentionto thosedefensiblekinds of scholarshipandinquiry.
In a spirit of provocationl think SusarHaack(1999)is right to point to the prevalenceof
severalunacceptable&kinds of research.Like Haack| assumethat there are major
problemswhenwe tolerateshamresearchandfakeresearch.If we havea properregard
for the valueof goodpublic scholarshipve will not readilytoleratethe defenceof sham
research or fake research by appealing to notions of academic freedom.

Thoughthisis a propositionitself requiringinquiry to renderpersuasivel, think too much
of what currently passedor scholarshipis either OshanmnquiryQOor OfakenquiryO(See
Haack,1999:189-92).Shaminquiry tries to makea casefor the truth of a proposition
which is evidenceandargument-proofThe shaminquireris not primarily concernedo
find out how thingsreally arebut to makea casefor someimmovablyheld preconceived
belief. OFakénquiryOon the other hand tries to make a casefor the truth of some
propositionadvancingwhich s/hebelieveswill benefithim or herself,but to the truth
value of which s/heis indifferent. The oldestexemplarof what genuineinquiry looks
like as Gregory Vlastos (1991) remindedus comesto us from Socrates@elentless
practiceof elencthia. As A.C. Grayling2003:22-3) also remindsus, what principally
matteredfor Socrateswas Othequestfor ethical understandingthe living of Othe
examinedlifeO-ratherthan the conclusionshe or anyoneelse cametoO. SocratesO
relianceon scepticalde-constructiorwas not so inclusive or so much negativeas an

example of how we might lead the good life. Inquiry aims at the truth.

ArendtOphenomenologyf thinking revealsits relentlesslydissolventqualities. Her
accountof Adolph Eichmannsuggestechot thatthereis an Eichmannin eachof us, but
ratherthat thereis a generalatrophyof our powersof judgementan inability to think
withoutrules. Thinking entailsa capacityto judge moralandpolitical mattersandthento
take appropriateaction. This is associatedvith anincreasingrelianceon readyto hand

Black Ink, Melbourne; B. Attwoodlelling the Truth About Aboriginal History, Allen & UUnwin, Sydney.
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principlesandvaluejudgementhatenableusto navigate everydayife without havingto
stopandthink. Thatis, we adoptanautomaticpilot view of whatwe needto think or
do i.e.,everydaythoughtlessnessThe faculty of judgementhe ability to tell right from
wrong is dependenbn the ability think. This is the value of Socratego peoplelike
Arendt and Vlastos. Socratesshow us how to think representinghe ability to make
public in discoursethe thinking process the dialoguethat soundlesslygoeson within
me betweenme andmyself. Thinking producesuncertainty andin this way thinking is
inevitably a destructiveundermining effect on all establishedcriteria values
measurement®r goodandevil, in shorton all thosecustomsandrulesof conductwe

treat of in morals an ethics.

A genuine inquirer, says Haack (1999: 190):
E is motivatedto getto thetruth of the matterthatconcernsim, heis motivated
to seekout and assesshe worth of evidenceand argumentshoroughlyE it is a
matterof willingnessto rethink,to reappraiseto spendaslong asit takeson the
picky detailthatmight just befatal, to give asmuchthoughtto thefinal 1 percentas
to the rest.
This is why as she goes on to say it matters that that the space in which inquiry is carried
out supportsandrewardsreal inquiry. Her checklistof the thingsthat mark out suchan
environmentspeakdo the currentcapacityof our workplaceto supportgenuineinquiry.
She(1999:194)tells of arecentrequesfor areferenceor ajunior colleaguen a British
university:
Thoughthe job wasdescribedasa lectureshipt wasmadevery clearthatteaching
ability wasnGimportant,that the main qualificationfor the positionwas thatthe
personappointedshould publish a sufficient numberof papersin sufficiently
prestigious journalsasto raise the departmentCstandingin the governments
Oresearch rankingOE
This is what Jacques Barzun called OpreposterismO. OPreposterismO is the practice which
E putsthelastfirst andthefirst last eg.,valuingknowledge we preposterizéhe
idea andsayE everybodyshall producewritten researchn orderto live andit
shall be decreed a knowledge explosion
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As Haack(1999:194) insistsadaptingto a cultureof grants-and-researgbrojectshas
been a poor one which has:
tendedto lower the motive with which philosophicalwork is done:it has fostered
an environment hospitableto shamandfake inquiry. The culture of grants-and-
researchprojectsand the conceptionof productivity and efficiency that culture
fosters discouragecandidacknowledgmenthatyou may work for yearsat what
turnsoutto beadeadend andconstitutestandingencouragemento exaggeration,
half truth and outright dishonestyaboutwhat you haveachieved E Inevitably
intellectualhonestyis eroded. The quick, easy,slick andtrendyflourishin anage
of hucksterismand cometo the forefront while the projectsthat are profound,
protracted difficult unpopular and uncertain are neglected.
This canbeexplainedasa consequencef thekind of nonsens@roposedy the Research
Quality Frameworkproject which saysyou can measurequality or impact. No you
cannotmeasuregjuality, but evenpeoplewho ordinarily would know betterand say so,
are polishing up their nosesto put into the trough. Thatwill not be goodfor public
scholarship.
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